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I.

Introduction

The workshop on Quality Assurance Framework, GAT, and E-learning Policies and Practices was
held on the 4th of October 2021, at Mandela Hall, Addis Ababa University. The decision to initiate
the workshop was carried out by the top management of Addis Ababa University.
Deans, directors, and other stakeholders from all AAU colleges and institutions participated in the
session to discuss and provide feedback on the newly designed Quality Assurance Framework, the
Graduate Aptitude Test (GAT), and the E-learning Policies and the outcome of the assessment of
the previous University entrance examination. A total of eight documents were presented: Four
policy drafts, three empirical studies, and a check commentary by a senior expert on the quality
assurance framework. The participants actively discussed and forwarded their comments on the
documents. The workshop helped AAU to fine-tune its policy and guideline documents regarding
the quality of education. The next sections of this report go through the details of the conference.

II.

The opening session

Dr. Mariamawit Yonathan, event leader of the workshop, started off by expressing her gratitude
to the guests, presenters, rapporteurs, and participants. She briefed the objectives and the overall
schedule of the one-day workshop. Following the briefing, she invited Dr. Emebet Mulugeta,
Academic Vice President of AAU, to make opening remarks and welcome addresses.
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Dr. Emebet began her statement by thanking the workshop's special guest, Dr. Mulu Nega, State
Minister of the Ministry of Science and Higher Education (MoSHE), as well as the presenters and
participants. She then went over the workshop's goals in detail. She stated that AAU is devoted to
ensuring the quality and accessibility of education, and the workshop would serve as a means of
putting this commitment into action. Finally, Dr. Emebet invited Dr. Mulu Nega to give a keynote
speech and to open the workshop.
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Keynote speech:

Dr. Mulu Nega, State Minister at the Ministry of Science and Higher Education (MoSHE)
In his opening remarks, Dr. Mulu highlighted the need to improve the quality of education, as the
number of Higher Education Institutes (HEIs) in Ethiopia is highly increasing. He remarked that
AAU is a pioneer institution in providing skilled laborers, educators, and research outputs in
Ethiopia. As such, AAU has to play a leading role in ensuring the quality of education in HEIs across
Ethiopia.
In addition, he pointed out current constraints that impede the quality of education, such as
problems with accreditation strategy, teaching-learning, and infrastructure. Main tasks
highlighted by Dr. Mulu Nega to deal with these constraints include:
• Devise an institutional-level internal quality assurance system.
• Implement a national-level HEIs accreditation strategy.
• Make sure the balance between demand and supply is maintained.
• Improve infrastructure-related problems that impede the efficiency of e-learning.
He, then, forwarded his appreciation to AAU concerning the GAT (Graduate Aptitude Test) and
with virtual/e-learning practices. Concerning GAT, he lauded the University’s work on the online
exam tested and feed reliability and validity and said that the MoSHE supports the work. He went
on to say that the work should be expanded to undergraduate programs and that other
universities across the country would benefit from the experience. Regarding e-learning/Virtual
learning policy, he said that the university has been conducting teaching-learning and research
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during the COVID-19 pandemic and it has shown good results. He stressed that the policy should
be encouraged as it is in line with the direction of MoSHE, adding that the University should also
focus on the establishment of data centers.
Lastly, Dr. Mulu appreciated AAU’s initiative for organizing such a workshop on quality assurance,
GAT, and e-learning. He added that the workshop benefits the university to assist the newly
devised national accreditation system and pave the way to attain an autonomous status. He also
added that outputs of the workshop serve as a starting point for other HEIs across the country in
developing their internal quality assurance systems.

III.

The presentation session

The workshop was divided into two sessions (morning and afternoon) that were portioned into
eight presentations. The presentations were followed by a thorough discussion. Participants
raised several questions and commented on the presented documents. The presenters addressed
the questions from the audience and gave their reflections. Details of the presentations and
discussions are presented in the subsequent sections of this report.
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Presentation 1: “AAU Quality Assurance Framework (AAU-QAF)”

Presenter: Dr. Amare Abaw

Moderator: Dr. Kassa Michael

This presentation introduced the newly devised quality assurance framework of AAU (AAU-QAF).
The presenter had highlighted the overall content of the quality assurance framework starting
from the rationale to the final output. The focal points of the presentation are summarized below.
The plan to devise a quality assurance framework was initiated by the Office of the Quality
Assurance and top management of the university. The assignment was given to internal experts

from different colleges of AAU, and the TOR was developed by external consultants. Then, a team
of nine experts was formed; only four of them were engaged. The team employed a rigorous
methodology that started with brainstorming and consensus establishment, literature review of
key topics, and gradually moved toward situational analysis (SWOT). The situational analysis was
conducted using virtual discussions with deans and directors, questionnaires, and a review of
previous documents at AAU. The findings vividly showed the strengths, weaknesses,
opportunities, and threats of the university. Based on the findings, the team developed the
Quality Assurance Framework (QAF) policy draft.
The QAF has three parts: 1) understanding of quality at AAU; 2) key quality assurance areas in
AAU; and 3) internal and external quality assurance issues. The QAF defines quality as conformity
to predefined criteria and international standards. Hence, quality is understood as a way of
maintaining standards. This notion of quality at AAU can be approached from four perspectives:
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1) quality as excellence; 2) quality as transformation; 3) quality to context, and 4) quality from the
stakeholders’ perspective.
The QAF proposes two deployment phases and six application focus areas. The first phase focuses
on awareness creation and consensus establishment, while the second phase underlines the
implementation and operation process. As such, the implementation targets six focal units: 1)
teaching-learning; 2) research; 3) community engagement; 4) university-industry linkage; 5)
administrative units; and 6) ICT, infrastructure, and support system.
The last part of the QAF deals with internal and external quality assurance issues at AAU.
Internally, the Office of Quality Assurance is responsible for ensuring quality. Accordingly, the
Office has to make a periodic review and internal quality audit of AAU. To this end, the Quality
Assurance Office has to have an autonomous structure equipped with the appropriate financial
and human resources, networking and collaboration, and working policy and guidelines.
Externally, quality assurance focuses on fulfilling national, regional, and international standards.
The external quality assurance has three implementation phases: 1) Self-Assessment; 2) Audit of
self-assessment and visit; and 3) Formal decision and recommendations.
In a nutshell, the QAF document has identified and listed the required conceptual, structural,
operational, infrastructural, and resource-related issues of quality assurance at AAU. The
document has a clear sense of purpose and direction evidenced by a well-defined strategic and
explicit deployment plan that aligns with a global context, national needs, and institutional
priorities.
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Presentation 2: “A commentary on the quality assurance framework policy draft (QAF-AAU)”

Presenter: Prof. Endeshaw Bekele

Moderator: Dr. Kassa Michae

The purpose of the presentation was to provide constructive criticism on the AAU's quality
assurance framework draft. Prof. Endeshaw began his presentation by thanking the experts who
compiled the document. Then he made a brief comment on the policy draft, pointing out its flaws
and overlaps. He explained that, whilst the document addressed the issue to a high standard,
there are critical issues that must be addressed. Prof. Endeshaw's key points were presented as
follows:
•

•
•

Regarding the quality of education, several documents were prepared at AAU by different
scholars at different times. However, neither of these previous documents were mentioned
in the current policy draft. Previous AAU documents should be cross-referenced in the policy
draft.
The issue of quality concerning research has to be treated separately. There has to be an
independent research policy document that vividly outlines the quality, moral, and ethical
issues.
The purpose of teaching English is vague at AAU. Rather than being general, English should
be taught concerning each subject matter: English for Specific Purpose (ESP). The policy draft
must address this issue.
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•
•
•
•
•

•
•

•
•
•
•

Teach students about the history and philosophy of their subject matter. Before venturing
out to the frontier, students must be familiar with the history and philosophy of the subject
matter they are studying (e.g. the history and philosophy of physics).
How does the quality assurance framework align with the national educational roadmap? The
document should address that clearly.
How does the quality assurance framework regulate conduct and misconduct? The document
should incorporate criteria of code of conduct and misconduct.
How does a journal assign an editor? A journal editor has to be a knowledgeable and
experienced scholar. Hence, the quality assurance framework has to come up with standard
criteria for assigning editors to journals.
How do we assess the reputability of journals? The document has to include issues related to
journal accreditation.

Although AAU has several centers of excellence, they are not explicitly listed in the policy
draft. The document should list these centers of excellence.
Ensuring the quality of education highly depends on leadership and commitment. How does
the policy draft identify key leadership units? The document should identify key leadership
units together with their roles and responsibilities. In this regard, some of the issues stated
might require the amendment of the university’s legislation.
All conceptions of quality should be considered, not only quality as fitness for criteria or
purpose. As such, relevance should be seen at all stages: National, regional, and international.
AAU cannot ensure the quality of education by itself. So, it has to cooperate with stakeholders
such as schools, HEIs, and industries.
Structural and leadership changes both at institutional and national levels should also be
addressed in the document.
The document is very nice, and it is critical to move forward with its implementation.
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Discussion session: Participants’ questions, comments, and suggestions on the QAF
Following the presentation, participants discussed the proposed QAF policy and raised critical
concerns, constructive remarks, and proposals for inclusion in the text. The following were the
major issues raised by the participants:
•
•
•
•

•

•

The definition of quality is shifting from competence to capability (being adaptive to a given
environment). Our graduates must be adaptable, meaning they must be able to adapt to a
variety of situations.
Because the external dimensions of quality are so important, we must broaden our
internationality. Our programs should be internationally accredited, and our students should
be able to compete in the global job market.
The availability of information/data is critical in ensuring quality. We need comprehensive
institutional data that stand the test of time, regardless of leadership changes.
Quality assurance is primarily dependent on persuading people to change their minds. We
must work hard to raise awareness and engage people.

Shouldn't the learning environment be mentioned when we talk about quality? The learning
environment, which includes student facilities such as dormitories, restrooms, and
classrooms, among other things, is critical to educational quality. Such issues should be
addressed in the QAF policy as well.
Conceptual threshold: how do you measure quality? What specific quality-measurement
measures or indicators are mentioned in the document? What are the standards proposed in
the document?
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•
•
•
•
•
•

•
•

•
•
•

Supervision: Supervision is a critical component of quality, particularly for Ph.D. candidates.
How do you assess whether students have the necessary competencies, such as language
skills, research skills, analytical skills, and so on?
At AAU, we have not clearly defined the competencies required of students at both the
undergraduate and postgraduate levels. How is this issue defined or addressed in the current
document?
The practicum aspects: Have you established the standards for the student support system?
How do you assess students' practical experience? Aside from the facilities, how do you
handle issues concerning students' psyche-social support?
Implementation of the document: Though we had numerous documents like this one at AAU
before, none of them were implemented. What will be the fate of this one?
Despite its impressive global ranking, AAU is not at the top of the MoSHE's local rankings.
What's the deal with this?
Quality is defined differently in higher education and other sectors. The definition of quality
has evolved. As a result, depending on the context, quality has different connotations and
definitions. As a result, we must develop an operational definition of quality that is unique to
our university.
Quality should be taken as a process, not as an end. The quality management system differs
across programs due to the nature of the subject matters.
What quality dimension/paradigm is taken into account, and how?

Do our graduates meet the needs of the current international market as well as the needs of
the local community? How does this relate to quality?
Stakeholders should be identified clearly in the QAF document.
A diagnostic analysis should be used instead of a SWOT analysis. This is due to the fact that
SWOT analysis is not detailed.
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•
•
•
•
•

Rather than using a top-down approach, the quality assurance approach should be bottomup, empowering instructors.
Research: Do we prioritize publication and visibility, or do we prioritize the life-changing
aspects of the research?
The QAF overlooked student and alumni services. These services must be included.
The majority of the issues centered on institutional-level quality assurance. A special
emphasis should be placed on program-level quality assurance.
Instead of using the current management structure, the Quality Assurance Office should have
an independent management arrangement that allows direct contact with the programs and
units.

Responses and reflections from the presenter:
• Defining quality is very difficult. We have tried to customize quality within the context of AAU
using the existing literature and examining regional and international experiences.
• The QAF is centered on stakeholders, and we attempted to define quality from their
perspectives.
• We are ready to connect the QAF to the national educational roadmap by building a bridge
between the policy and the country's overall educational needs.
Presentation 3: “Higher Education and Training Accreditation Strategy (MoSHE document)

Presenter: Dr. Mekasha Kassaye

Moderator: Dr. Kassa Michael

The Ministry of Science and Higher Education of Ethiopia (MoSHE) has developed a new strategy
document to accredit higher education and training institutes, and this presentation aimed at
introducing this document. The gist ideas of the document are the following:
The Ethiopian government has made remarkable progress in expanding higher education/human
capital development over the last three decades. However, there is a mismatch between the
number of graduates and the job market, as well as between the quality of graduates and the
expectations of employers. As a result, the quality and relevance of education in Ethiopian HEIs
have been publicly questioned. To address this challenge, the Ministry of Science and Higher
Education of Ethiopia (MoSHE) has developed a new strategy document to accredit higher
education and training institutes. Hence, Accreditation is considered as one of the key measures
in ensuring the quality of education and training. The document views accreditation as judging
academic programs using predefined criteria.
The document is prepared as a consequence of the following driving forces:
• High birth rate, high school retention, strong demand for HE.
• The dire need for significant economic development, strategies to diversify the economy.
• Entry to WTO increased economic competition.
• Globalisation/internationalisation/SDGs/regional conventions such as ASGHE/Addis Ababa
Convention.
• Strategic directions: reduce dependence on expatriate labour force.
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The mandate of accrediting higher education and training institutes is given to independent
accreditation bodies. These accrediting bodies develop evaluation criteria and conduct peer
evaluations to assess whether or not those criteria are met. There are two accreditation bodies:
the national accreditation body and the specialized/professional accreditation body. The national
accreditation organization, which includes regional accreditation bodies and other authorized
accreditation institutions, operates on a national scale. Specialized, professional, or programbased accreditation, on the other hand, focuses on a specific aspect of a program or academic
field of study. As a result, specialized program-based accreditation should be delegated by the
national accreditation body and should operate across the country.
The document states two types of accreditations: institutional accreditation and program
accreditation. The institutional level accreditation covers an institution as a whole and has usually
broader quality standards, and is rarely prescriptive in terms of specific ways in which an
institution must show compliance. The program-level accreditation, on the other hand, focuses
on a program or a set of programs and has specific quality standards related to the given program
(s).
Accreditation of higher education and training institutions or programs is conducted just before
graduation of the first batch of students for which accreditation is sought. Once achieved,
accreditation status is given for a specific batch of students’ intake and graduation. The status is
renewed periodically to ensure that the quality of the educational program is maintained.
In a nutshell, the document vividly states a national qualification framework for institutions and
programs. This framework states the whole procedural process of accreditation that must be
followed by higher education and training institutes in Ethiopia.

12

Presentation 4: “Validity, Practices, Perceived Effectiveness, and Challenges of the Graduate
Level Entrance Examination in Addis Ababa University: Implications for Future
Improvement”

Presenter: Dr. Ashenafi Hagos

Moderator: Prof. Belay Tefera

This presentation aims to present the findings of a study conducted by a team of researchers on
the practices, validity, and effectiveness of university wide entrance exam at AAU. The main ideas
of the presentation are the following:
Several entrance exams, such as IELTS, TOEFL, GRE, and GMAT, are administered by various HIEs
around the world. Similarly, AAU has used a variety of assessment modalities to screen out
qualified students for its postgraduate programs. These modalities include, among other things,
students' undergraduate GPA, recommendation letters from former instructors and/or employing
organizations, program-level exams, work experience, computer knowledge, and oral
presentation.
Not recently, approximate year has to be found begun to administer two levels of entrance exams
for postgraduate degree applicants: a university-wide competency test and a program-level exam.
Initially, the exams were designed to identify gaps in the selected candidate's writing and
analytical skills. However, as time passed, the exams were completely used for admission
purposes, which was far from their intended purpose. Furthermore, the delivery mode used to be
inconsistent.
Although introducing the entrance examination is believed to enhance the quality of students
admitted to graduate programs and leads to quality outputs, concerns have been surfaced by the
academic units in the University regarding its effectiveness. The major concerns were:
• Effectiveness of the entrance examination in selecting applicants who will meet the
demands of the programs;
• The appropriateness of using the same exam for applicants of different fields of study;
• The procedures followed in the development and administration of the test;
• The minimum cut-off score set by the University to admit students.
These and other problems related to the use of university-wide graduate entrance examinations
triggered the need to explore more about the competency exams. Accordingly, the overall
objective of the study is to assess the validity, practices, and challenges of the university-wide
graduate entrance examination and suggest ways to improve its implementation. The specific
objectives include:
•
•
•

Document the practices of implementing the current competency exam being used at Addis
Ababa University;
Find out best practices in the implementation of the current competency exam;
Examine the concerns and challenges of implementation of the graduate-level competency
exam;

13

•

•

Investigate the predictive validity of English language proficiency and analytical skill
competency examination, department/school level examination, and undergraduate GPA on
postgraduate program performance of the 2019/20 first-year students?
Suggest the way forward to improve the implementation of the Addis Ababa University
Graduate Competency Exam (AAU-GCE).

Using a mixed-methods research design, the researchers collected both primary and secondary
data from different sources. These data sources include college deans, academic staff members,
graduate students, university-wide competency exam scores, program-level exam scores,
undergraduate GPA, and first semester GPA of graduate students. The study team purposively
selected ten college deans, six associate deans for graduate programs, 32 graduate program
coordinators, seven directors, four department heads, two school heads, five experts from the
graduate program, teaching and learning support, and continuing and distance education offices,
staff from the ICT office, and registrar office. Out of those invited, 165 academic staff and 493
first-year graduate students completed the online survey.
The data were collected using semi-structured in-depth interview guides for focus group
discussion and two survey questionnaires to assess the views of the academic staff and graduate
students concerning the exams. The qualitative data were analyzed using predefined themes,
while the quantitative data were analyzed using descriptive statistics and multiple regression, and
analysis of variance. Based on the analysis, the following findings and conclusions are drawn:
•

Awareness about the entrance exams: The deans, associate deans, and coordinators of
graduate programs know about the presence of the university-wide entrance exams, from
the instructions they receive about the time and place of the exams to communicate with the
applicants. Nevertheless, they do not have adequate information about the content of the
exams, their strengths, and their weaknesses. For some respondents, the type and nature of
the exam cause confusion ranging from the exam's name to its contents. However, many
respondents understood the exam as a means of maintaining the quality of education and
identifying the deficiency areas of the applicants that need improvement.

•

Predictive validity of the exams: The undergraduate GPA failed to make a significant
contribution in explaining the first semester GPA of graduate students. This result justifies
the appropriateness of using an entrance exam for selecting students for the various graduate
programs run by Addis Ababa University. Further analysis of the regression coefficients shows
that the stronger contribution in explaining the first semester GPA of graduate students is by
department level entrance exam score followed by competency exam score for language skill.
However, the analytic skills appear to be least important in explaining the first semester GPA
of graduate students.

•

Scheduling and communication: 54.5% of the academic staff and 73.2% of graduate students
agreed to indicate that the entrance exam schedule was convenient to most of the applicants.
47.3 percent of academic staff and 54.8 percent of graduate students agreed that applicants
are not given enough information about the nature of the entrance exam before its
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administration, making it difficult for them to prepare for the exam. More graduate students
(72.2%) than the academic staff (40.6%) agreed that the channel used to announce the time
for exam administration was appropriate. The university announces the exam period through
the university website (portal), but the exam date is usually posted (in hard copy) at their
colleges and the test center just a few days before the date of the exam. Thus, some students
miss it due to a lack of access to up-to-date information about the exam date.
•

Relevance: The academic staff (66.1%) and graduate students (65.2%) considered the
university-wide entrance exam as highly relevant for selecting proper students for the various
graduate programs run by the university. However, only 32.9% of the academic staff and
54.1% of graduate students agreed that the entrance exams are up to the standard to select
students for any graduate program. Those respondents who have some level of knowledge
about the contents of the exam questioned its appropriateness to the graduate level. The
academic staff (37.6%) and graduate students (44.4%) agreed that questions in the exams
differentiate eligible candidates from non-eligible ones. 60.6% of the academic staff and
65.3% of graduate students indicated that the questions in the entrance exam appear to be
more appropriate to some fields of study than others. Moreover, some respondents
challenged the relevance of the university-wide entrance exam and believe that the
department-level exams are much better than the university-wide entrance exams for several
reasons. Likewise, some respondents believe the analytical exam is irrelevant to applicants in
their programs.

•

Administration practices of the exams: 54.4% of the academic staff and 61.3% of graduate
students agree that the entrance exam administration process provides a fair and equal chance for
every applicant. Only 29.7% of the academic staff, as compared to 51.5% of graduate students, agreed
that the physical facilities in the exam hall, including computers, internet service, and electricity, were
in place and well arranged by the concerned office. 42.3% of the academic staff and 56.6% of graduate
students rated the overall administration process of competency exams favorably. There were

several infrastructural problems. These include interruption of electricity, computer
problems, and connection problems. The qualitative data uncovered several concerns and
experiences regarding the security of the competency exam. The sequence of administration
of the competency exam and the program level exam was the main issue of concern. The
competency exam is offered only for those who passed the program-level exam. However,
many departments believe that it should be the other way round. As it has been indicated by
various program coordinators, having a competency exam after the program level exam
makes it difficult to get enough students in their respective programs.
•

Scoring, feedback, and security of records: more graduate students than academic staff
considered the scoring process as objective. Graduate students (68.7%) and only 38.2% of the
academic staff considered the passing marks set by the University as reasonable and
appropriate. The qualitative data revealed that the cutoff points are too low to be considered
as a standard requirement for admitting applicants to the different graduate programs. This
triggers a question to ask how the cut-off point is decided. Only 7.3% of the academic staff
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and 11.6% of graduate students cast their doubt about the security and integrity of the
recording of entrance exam results. Few interviewees expressed their concern and indicated
that when the exam results circulate among different offices, there is a possibility that the
scores can be changed before reaching the respective departments/schools/centers.
Based on the findings, the researchers forwarded the following recommendations:
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•

•

The university-wide competency exam needs to be institutionalized.
A testing center needs to be established and take the responsibility for the administration,
scoring, and communication of the exam.
This center would have the responsibility to own the test development, administration,
scoring, and the process of determining the minimum passing score based on psychometric
principles.
The exam should meet the minimum standard as an admission test.
The center is expected to administer the exam multiple times throughout the year.
The establishment of the center will enhance quality and efficiency.
All the stakeholders need to be aware of the nature and content of the exam.
Details of the exam should be always available on the University website so that applicants
will have the same level of awareness about the exam
The existing exam needs to be revised considering all the programs at AAU.
It is possible to have more than one type of exam tailored to different programs.
Moreover, the exam bank needs to have enough questions so that in the exam room those
applicants sitting next to each other will not have similar questions.
The quality of the exam and the cut-off point should be seriously worked out in consultation
with professionals at AAU in their respective areas.
It might be good either to have different competency exams or different cut-off points for
Ph.D. and MA/MSc applicants.
It might be good to have the competency exam as a qualification to sit for program-level
exams. Therefore, the sequence of the exam needs to be first the competency exam and then
the program level exam.
The language section of the competency exam is entirely objective and hence cannot assess
writing skills. Hence, it may be worth considering adding questions related to writing skills to
the language part of the exam.
The entrance examination has to be organized in such a way that it measures overall
intellectual potential focusing on English language skills, academic writing, analytic skill, and
future learning potential.
Additional criteria of screening besides the use of competency exams are needed to select
applicants for Ph.D. programs. Ph.D. candidates need to be required to produce a concept
note on the topic of their interest related to the field of study and present it to a panel of
reviewers.
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Presentation 5: “Addis Ababa University’s Graduate Entrance Examination Policy
Guidelines”

Presenter: Prof. Hagos Ashenafi

Moderator: Prof. Belay Tefera

Background of entrance exams at AAU:
AAU started administering a paper-based entrance examination for graduate program applicants
in 2016 in collaboration with the British Council with the objectives of assessing the status of the
applicants and providing them with the necessary support so that they can enhance their
knowledge and skills based on their results. For the first five years (2016–2020), the exam was
jointly administered by the offices of Teaching-Learning Support, Graduate Studies, and Quality
Assurance, in collaboration with the office of ICT. The delivery mode was changed to a computerbased online approach beginning in 2016/17. Currently, the mandate of administering an entrance
exam is assigned to AAU’s Testing Center under the IER, as of 2020/1. Generally, AAU’s entrance
examination focuses on two major areas: 1) English Language Proficiency and 2) Statistical
Quantitative Analysis.
Addis Ababa University administers an entrance examination known as Graduate Aptitude Test
(GAT) in three areas: Verbal, Analytical, and Quantitative reasoning abilities. It may, however,
administer entrance exams in other areas such as the English Language proficiency test and
subject area tests in the future.

Policy guidelines of entrance exams at AAU:
AAU has developed a new policy guideline to ensure the uniformity, quality, and standard of the
above-mentioned entrance exam. The policy guideline seeks to accomplish the following goals:
•
•

•

Enable AAU to select competent and eligible candidates for its postgraduate programs.
Inform all postgraduate program candidates about issues concerning AAU examinations.
These include, among other things, information about GAT policy statements/provisions,
types of exams, examination objectives, requirements for candidacy to the examinations,
overall examination administration, passing scores, and failing scores.
Provide candidates with model examinations so they can practice for the real exam:
• Provide them with mock exams or model tests
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•
•
•

• Familiarize them with exam toolkits
Assist the concerned offices of the University in administering the entrance exam in an
effective and coordinated manner, making it suitable and friendly to the
applicants/candidates.
Create a positive wash-back effect on candidates for further improvement of learning.
Help to ensure both the quality of the entrance examinations, the quality of the exam
management, and the use of exam results are smooth and efficient.

The policy elements included in the guideline help to ensure the effectiveness of the entrance
exams. As a result, the guideline is divided into subsections, each of which is explained in detail.
The following are among the subsections:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Organization of the entrance examinations;
Requirements of candidates to sit for AAU’s entrance exams;
General policy provisions of the entrance examinations;
Administration of the entrance examinations;
Schedule and dates of the entrance examinations;
Scoring methods of the entrance examinations;
The online examination platform or tool of the entrance examinations;
Instructions to examinees that take the entrance examinations;
Modes of examination;
Test centers and their standards;
Invigilators and administration of the entrance examinations;
Conditions for differing the entrance examinations;
Payment/fee of the entrance examinations;
Examinations’ blueprint;
Withdrawing from exams and interruption of exams;
Absence from the entrance examinations;
Administering the exams to candidates with a disability;
Marking announcement/publicity modalities;
Candidates’ misconduct during exam and measures to be taken;

Discussion session: Participants’ questions, comments, and suggestions
• Is there any support system to help applicants who achieve low marks in the GAT?
Responses and reflections from the presenter:
• In terms of student support, there is a plan to implement a remedial approach for lowachieving applicants. Furthermore, there is a plan to develop a GAT training module that
includes pre-test exercises and questions, to help applicants to prepare for the exam.
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Presentation 6: “General Aptitude Test (GAT): Initial Results on Its Reliability and Validity”

Presenter: Dr. Belay Hagos

Moderator: Prof. Belay Tefera

Background of GAT at AAU:
As part of ensuring the quality of education, AAU’s management had decided to establish an
entrance exam for the applicants of Graduate programs. IER is mandated to develop a General
Aptitude Test (GAT), administer the test, and report on the GAT. Accordingly, an advisory
committee chaired by the AVP of AAU was established. Then, guidelines and implementation
manuals were developed and applied. Accordingly, 14 parallel graduate aptitude tests (GAT) were
developed. GAT consists of three subtests: verbal reasoning (60 items), quantitative reasoning
(40 items), and analytical reasoning (25 items). The cut-off scores were decided by the advisory
committee and AAU’s top management. Hence, the cut-off scores currently stand as 30% (z-score
=> -.58) and 40% (z-score => -.36) for M.A and Ph.D. applicants respectively.
Initially, the GAT was administered using paper and pencil (in two rounds N=7496). The scoring was carried
out by scanning the answer sheets using Scan Form software. The data were analyzed using jMetrik
software. GAT has then redesigned as a computer-based exam using the AAU LAN (over 12,000 candidates
tested online). Now, AAU has computer-based testing tailored for the GAT, which is pilot tested (and
continuously improvised) and found to be effective and efficient.

The current research:
A team of four experts led by Dr. Belay Hagos had conducted an empirical study on the reliability
and validity of GAT. The study is composed of three components related GAT.
•

Component I: Background characteristics of GAT: focuses on the background characteristics
of applicants who sat for the GAT, including those who did not get the pass mark;
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•
•

Component II: The reliability of GAT: focuses on the data entered into jMetrik software for
item analysis;
Component III: focuses on those whose first semester results are accessible (or reported at
the time) and is used for the analysis of predictive validity.

The study has three objectives: 1)to identify the background characteristics of applicants for the
graduate programs of AAU; 2) to assess the reliability of the General Aptitude Test (GAT), and 3)
to explore whether the GAT result can predict the first semester Grade Point Average (GPA) of
students. Besides, the study also aims to draw lessons for future improvements. The Data was
collected from the master file of the General Aptitude Test (GAT) from the Testing Center, IERAAU. Three sets of data were used: 1) study I (N= 8097), study II (N= 6070), and Study III (N= 758).
Based on the analysis, the following findings and conclusions are drawn:
•
•
•
•
•
•
•
•

Candidates from AAU are 1654 (24%) and have significantly lower undergraduate CGPA when
compared to the candidates from other HEIs.
More candidates with higher undergraduate CGPA passed the GAT.
More males than females passed the GAT.
More males than females were employed at the time of application.
GAT is a relatively difficult test with a moderate degree of discrimination power, which
demands the consideration of tested items using IRT modeling.
The reliability of GAT is reasonably high.
GAT has a positive correlation with first-semester graduate GPA for M.A students, which
indicates its predictive validity.
GAT did not significantly correlate with first-semester graduate GPA for Ph.D. students, which
requires further study.

Recommendations and suggestions:
• Improve the GAT cutoff point for passing (based on international experiences):
1. For Ph.D. candidates, the pass mark should be at least 50 percentiles.
2. For MA/MSC candidates, the pass mark should be 40 & above percentile.
• Report periodically on the quality of the GAT items using IRT modeling, and establish
adequate predictive validity.
• Prepare a study manual for GAT takers and provide support for those who need it most.
• Equip the Testing Center with the necessary computer labs, space, and personnel.
Discussion session: Participants’ questions, comments, and suggestions
• How can we increase women’s engagement in postgraduate programs?
• You are attempting to provide African solutions to African problems, and that’s very nice.
• Why should we bother to compare GAT with other exams like GRE, as long as it fits our
purpose? We do not need to compare it with western models.
• Do Ph.D. students necessarily need GAT?
• How do we say that analytical thinking is not significant to some programs of AAU?
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•

On the name: Is it graduate admission test or general aptitude test?

Responses and reflections from the presenter:

•
•
•

•
•
•

The name of the exam confuses with ‘graduate admission test (GAT). However, the correct
name is ‘general aptitude test (GAT).’
The study found out that there is a significant difference between male and female applicants
concerning engagement in postgraduate programs. We have to design supporting
mechanisms to enhance the engagement of female applicants.
The experience of GRE is essential and helpful in standardizing the GAT. Though the questions
are new in the GAT, the administration and scoring standards are similar to GRE's. However,
our required standard is much lower than GRE when it comes to the cutoff points for passing.
We have to increase the cutoff points for passing GAT.
Some of our applicants requested us to write an official letter that shows their results of GAT
to use it for other purposes and places. We have to design a standardized certificate for GAT.
Evaluating Ph.D. students is very difficult. We have to find a way to assess Ph.D. students.
Complaints on GAT: complaints regarding GAT have been reported from four colleges of AAU.
The colleges claimed that their students do not have the skills and competencies required by
the GAT. They further argued that the number of new applicants at their colleges decreased
as a result of GAT.
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Presentation 7: “Virtual (E-Learning) Draft Policy”

Presenter: Dr. Mulat Asnake

Moderator: Dr. Rahel Bekele

AAU is committed to helping its students to exceed their expected achievements. One way to
achieve the goal is to incorporate ICT and e-learning into traditional teaching methods. Hence,
virtual and e-learning opportunities are valuable additions to the existing pedagogy. They fill a
void that traditional teaching/learning or face-to-face learning cannot or will not be able to cover.
Recently, the outbreak of the COVID-19 had pushed AAU towards speedy implementation of the
virtual/hybrid teaching-learning approach. As part of this effort, AAU has devised a policy
guideline that will help to regulate the virtual teaching-learning process. The following paragraphs
provide detailed information about the policy draft.
The task of drafting a policy for virtual (e-learning) was initiated by the AVP office and supported
committee formed under the office of the AVP of AAU. The office of Teaching-Learning Support
was mandated to design the e-learning policy. Upon completion, the policy draft was distributed
to different stakeholders such as members of the committee, ICT experts, deans, staff members,
Academic Vice President of AAU, and management committee members. Though delayed,
constructive feedbacks were collected and incorporated into the document. Finally, the final
version of the policy draft is presented at this workshop.
The document begins by vividly defining virtual and e-learning and then states the rationales of
the policy. The main rationales are the following:
•
•

AAU has formulated this policy on virtual and e-learning to facilitate and guide the usage of
the e-learning resources such that students achieve the expected course goals.
With the growing demand for technology to improve quality flexible learning, the University
is committed to consolidating available human and material resources, which will demand
the participation of all levels of management, teachers, ICT personnel, and administrative and
technical staff.

Then, the document lists the objectives of the policy accompanied by explicit details that assert
the relevance of the policy. The core purposes mentioned are the following:
•
•
•
•

To enhance the standard of teaching-learning by applying the modern teaching-learning
modalities through implementing virtual and e-Learning platforms.
To minimize massive face-to-face classroom contacts to align with the distinctive feature of
this digital world.
To help the university to continue the provision of high-quality educational and research
capacities in this digital world.
To provide an academically challenging and supporting learning environment that motivates
students to be actively engaged in their learning, decision making, and governance.
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•

•

On the students’ side, to improve students’ experiences and enable them to become
independent learners and make use of ICT to take teaching-learning beyond the classroom
and school buildings.
In general, to provide effective student and academic services to students’ enrollment in
virtual learning.

Structurally, the document included essential components of a policy portioned into 22 sections
and sub-sections. Each section and sub-section is provided with a detailed description. Some of
the components included are the following:
•
•
•
•
•
•
•
•
•
•

Introduction, rationale, and objectives
How to Delivery eLearning services and facilities
How to support students
Students assessment
Staff Capacity building
Responsible bodies
Students’ code of conduct
Account deactivation
Content uploading
Course archiving policy ownership

Presentation 8: “Online Teaching-Learning: Students’ Perspective during COVID”

Presenter: Dr. Wondwossen Mulugeta

Moderator: Dr. Rahel Bekele

AAU has begun online teaching-learning as a result of the COVID-19 pandemic. The online
teaching-learning approach, as a new practice, has its own set of opportunities and challenges
that require careful consideration. As a result, the purpose of this presentation was to investigate
the challenges and opportunities of online teaching-learning at AAU from the students' point of
view.
Using Google Form, an online survey questionnaire was created. The questionnaire was sent
through email to graduate students whose email was accessed from the student management
system (iSIMS). The questionnaire is divided into three parts comprising four types of questions.
The questions were categorized based on predefined aims in the following manner: 1) direct Input
questions (courses registered, online attained, etc.); 2) multiple-choice items (College, Program,
etc.); 3), Likert scale questions (Level of Satisfaction), and 4) questions that require general
comments (Challenges and Recommendations).
The response rate was significantly lower when compared to the total population of the study:
only 176 responses were collected. This low response rate could be attributed to the following
factors:
•

It was found that many email addresses in the iSIMS system are invalid.
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•

Most students, who live in rural areas or with limited connectivity, might not have been
able to respond.

The data were analyzed using descriptive statistics; the findings show that students faced
numerous challenges in the online teaching-learning at AAU. The main challenges include:
•
•
•
•
•
•
•
•
•
•

Unavailability and high cost of the internet;
The teaching-learning process is instructor-led, rather than being university-managed;
The teaching-learning process concentrates on emailing material;
Low and heterogeneous teachers’ engagement;
Few online assessments;
Practical sessions are overlooked as some of the courses need face to face interaction;
Some teachers are not accessible;
Unreasonable scheduling that doesn’t consider the accessibility of resources;
Private space limitation (study-life balance at home) during the pandemic
Acceptability of online research data collection;

Recommendations and suggestions:
• Monitoring mechanism to see if the instructors are appropriately delivering the courses
and other activities;
• Ahead of time scheduling and assessment;
• Understanding the students’ challenges;
• Revising the academic pricing/fees;
• Collaborate with the telecom to increase accessibility of internet connection.
• Arrange internet-equipped and ventilated classrooms.
The following points were proposed as a way forward for an improved online teaching-learning
process in the future:
•
•
•
•
•
•
•

Looking into the instructor’s perspective;
Looking into administrators’/coordinators’ perspective;
Continuous capacity building (students and teachers);
Enacting enabling policies and procedures;
Technological development and induction;
Making Online Learning as one of the accepted program delivery for the future;
Plan for opening full-fledged online programs.
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Discussion session: Participants’ questions, comments, and suggestions

•
•
•
•
•
•
•

Online exam/assessment: the document should include online exam proctoring so that
instructors can convene exams online.
Pedagogical aspect: The document has to include the instructors’ Technological Pedagogical
Content Knowledge (Tpck).
What is the difference between virtual learning and e-learning?
The document should include students’ code of conduct.
Why do we not move to a fully online program?
Have you incorporated the findings of the study in the policy documents?
I've noticed some misunderstandings about terminology usage. The words like policy and
guidelines were used interchangeably in the documents presented today. These are,
however, two distinct words that should be used as such.

Responses and reflections from the presenters:
• Online exams should be mentioned in the policy document. To do so, we must have
confidence in our students when it comes to online and home-take exams.
• The Technological Pedagogical Content Knowledge (Tpck) aspect of instructors’ should also
be addressed in the document.
• The code of conduct should be stated from the students,' instructors,' and university’s
perspectives.
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•
•
•

IV.

The findings of the study were reflected in the policy document.
It will be very nice if we can plan a good online program. HERQA has developed guidelines
and requirements for running a full-fledged online program.
Self-paced learning via virtual classrooms and special software is referred to as virtual
learning. E-learning, on the other hand, refers to a type of blended or mixed teaching that
makes use of the internet and other resources.

Closing session

Closing remarks:
Dr. Emebet Mulugeta, Vice President for Academic Affairs, AAU
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Dr. Emebet Mulugata, Academic Vice President of AAU, gave a reflection on some of the issues
raised by participants about the university as a whole before the closing session. Her opinions are
summarized as follows:

•
•
•
•
•
•
•
•

An overall set of competency skills should be included in the documents. For undergraduate
programs, skills should be designed for specific programs.
The university has to work hard on providing psycho-social support to students.
AAU is not the No 1 University in Ethiopia, according to national rankings. This might be due
to the fact that the national ranking system focuses on non-academic criteria as opposed to
international experiences.
GAT’s cutoff point was decided based on practical analysis, not by the will of the top
management of AAU.
AAU has to enhance the quality of its students and staff members by providing international
mobility and exchange platforms.
AAU has already started the process of international accreditation.
There is the inconsistency of using some technical terminologies such as policy, guidelines,
etc. AAU will work to improve such irregularities.
The university has gone through serious changes in the last two years. Firstly, the new
Ethiopian education road map had changed the structure and curriculum of undergraduate
programs. As a result, the university has done additional works to align with the new
roadmap. Secondly, the outbreak of COVID-19 had pushed the university to employ elearning. Thirdly, the university launched new postgraduate programs. Finally, MoSHE
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•
•
•

requested AAU to present detailed data. In response to MoSHE, robust documentation of
files was made.
There is no going back: AAU will continue the e-learning.
The entrance exams should be nationalized.
The initiatives taken by our university were successful due to efforts exerted by the staff
members and management body of each unit.

Recognition and award ceremony:
Certificates of recognition were awarded to the individuals who contributed to the
institutionalization GAT and supporting online teaching Learning practices.
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Closing speech:
Prof. Abebe Dinku, Vice President for Institutional Development, AAU
The closing speech was delivered by Prof. Abebe Dinku, Vice President for Institutional
Development at AAU. Prof. Abebe expressed his heartfelt gratitude to the participants,
presenters, and organizers of the workshop. He remarked that respective units of the university
surely take the responsibility of putting the outcomes of the workshop into practice. He
mentioned that there is still a lot of work ahead of AAU in terms of ensuring quality. Prof. Abebe
further underlines the need to have such kinds of workshops at least once a semester. Finally, he
thanked the participants and officially closed the workshop.
Closure:
The workshop is officially closed at 4:30 P.M. on October 10, 2021, at Mandela Hall, Addis
Ababa University.
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